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= * Evaluation of a School-Based Social and Emotional Learning Program
Using Volunteer Parents as Instructors
UEBRAER  XRETRIEEFBENHRBEZERE 2V E
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The biennial meeting of the Society for Research in Child Development,
March 21-23,2019, Baltimore, Maryland, USA.,.
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Evaluation of a School-Based Social and Emotional Learning Program Using

National Taiwan University

ABSTRACT

OBJECTIVE: Up o the spring semester of 2018, more than 458 thousand
preadolescents in Taiwan hod Taken the social and ematicnal learning progrem designed by

“National Taiwan U\

the Hoppiness Village Association. AT least eight elementary schools and two middle
schoals ln Beljing, China also adopted HYA's curvicula. Na sclentific study hos yet
evaluared the effect of this increasingly popular SEL progrom. This study iz the firsr
enplrical docunentation of The InTervertion effect of the SEL progra deslgned by HYA.
METHOGD: Fifth graders' emotional infelligence was evaluated by guardians using the
reviced version of Schufte et al 'z (1998) Emotional Intelligence Scale beface and after
the dmplementation of the firet two themes of HYA's SEL curricula.

RESULT: analysis of covariance with pretest score os covariate was conducted. The
capacity of Appralzal and Expression of Emotion and Regulation of Emotlon irprsved
slonificantly more for the infervention groub than the control group. Hierarchical

Volunteer Parents as Instructors
Keng-Ling Lay', Chen-Yu Lin', Tai-Chuan Chang', Li-Jung Yang?, Huei-Tsyr Chen?, and Yuan-Jung Wang?

ersity, 2Taiwan Happiness Village Emotion Education Association, *National Taiwan Normal University

kllay@ntu.ecu.tw

Significance of This Study

We chose to evaluate HVA's program for the following reasons.

(1) Its widespread popularity in Taiwan.

[2) The +eaching materials and methads have already been standordized

[3) The textbooks, Mstructor's manuals, and hemework nssignments have already been
publlshed. That Is. the content of the courses cannot be arbitracily medified

(8) HYA teslned and sUpervised The insfructons in o systematic Way, guorantesing the
quelity of The progrom Implemented in schosls.

(5) HVA Imolved parents In thelr SEL programs: thiz feature of communlty-partership
Is essential but usually abzent in mony ather SEL programs.

ion oalyses indicated that both parentlng style and attochment

moderated childnen's improvement In emotlencl inelligence after HYA's
This study documented the positive effect of HVA's SEL pragram and
inlcard the Important role. of Farilly In The effacriveness of The progriom.

INTRODUCTION
The SEL Program Established by the Happiness Village Association
& The soeiol and emational learning (SEL) pregram offered by the Happiness Villoge
Assoclatlon (HVA) in Talwan ls o school-bosed currieulurm alming ar Improving
preadelescents’ socioemotionel competence.
= The currlcula offened for preadslescents consists of four themes. Each theme
comprises eight holrs of class sessions that ae dispérsed avir one semmedter
There of the Progrom in of tha Corvicuum

Statistics of HVA's SEL Programs, in Taiwan from August 2017 to July 2018
170

Number of Schools Farticipated K
Number of Classroams Porticipated 2,395
Number of Students Participated 71850

GOALS
1. To evaluate the intervention effect of the first two themes of HVA' SEL pragram.
2. To investigate whether the intervention effect is moderated by parenting style and
attachivent relotionship I the fifth graders’ family.

METHOD
PARTICIPANTS
> Intarventioh 6roup-I (I6-1): fifth graders {# = 351) ahd Their guardions (1 = 323)
from Twelve schooks in Talwan
» Contral Group (C6): fifth graders {n = 72) and their guardians (1 = 60) from four

» Intervention Group-TT (I6-TT): fifth graders (n = 72) and their guordians (n = 60)

5th Grode.
Ist samester T om & muster in emationd infeligence.  To enhunce chikirer's aiation reguafion caposity
2nd semester T sty a rice kid To strengthen ehikiren's sohi-estoem andl zelf-worth
Bth Brode schools in Talwan
1st somaster e can botk do ww Tn lmtm sh Hrvvi <o caton iMI: o per rehationship
20 semester T om u moster in aroblen. roblem- sobing proficiency

Instructor Training for WVA's Curricula

' HYA's SEL progeam is typically implemented by odult valunieers in the communities
(mastly parent= of the students or former students in the schasl) who have completed
the instrustor training program and passed the subsequent sereening and certification
procedure.

% HVA offers instruetor training program upan request, which is usually initiatad by the

parent assaciciion of @ perticular elementary schoal,

The goal of HVA's instrucror trairing program is wofeld: (1) 10 rain parents 1o

become certifled Instrustors to INplement the SEL cources. and (2) 1o Inspive panents

to became sociaemationally competent rale medels for their children

Course porticipants who have finished HYA's instructor training pragram ore nor

automaticolly qualifled for reaching HVA's SEL coursas. Euch candidare neads o go

through a standorelized procedure of classroom cbservation, live practices, and
sereaniig before hafche con be formally certifled ag on SEL instructor.

Although many interested parents and cemmunity members participated in HYA's

instructor training program, few of them could pass the approval assessment and

became H¥A-certified SEL instructors.

* Once the parent association in a porticular school has recruited cnough certified SEL
instructors from the local community and the school officials are willing to provide eight
hours of class sessions in each semester, HYA weuld then formally start o implemert
+the. curriculum in #his particular schaol
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pants in 16-I1 were. individually picked from I5-I +o match with the
participants in C6 In terms of child's sex, academic performance, parental
education level, ond clty of residence

PROCEDURE

# Guardians filled out the Emotional Intelligence Scale-Chinese Yersian for Parents,
revised (E15-CPr) ot the start (pretest] and ot the end (posthest) of the scheol yeor
of fifth grade

+ Guardians and children filled aut the Parental Autharity Questionnaire and Kerns'
Security Seole, respectively, at the beginning of The spring semester of The schaal
year

MEASUREMENTS

Outcome Veriable: (ET}

~ Emational Intelligence Stale (Schutte et al.. 1998) was translated into Chinese and
revised by Lin & Lay (2015). 10 items for AEE. 7 items for RE. & items for UE:
Cronbach's a3 of subscoles = 0.69-0.87, Test-retest reliabllities = 63..76 (< 01)

- Farental Authority Questionnaire - Chinese version (PAQ:; Buri, 1988, 1991
translated by Lay, 2018). 10 items for aach subscale; Cranbach's as of subscales =
©.74-0.80; Test-retest reliabilities = .63-.80 (ps « .01

» Kerns Security Scale (Kerns et al., 2015: trensloted by Lay, 2016). 24 items:
Crol)\be:h's @ of tatal score= 0,87 Test-rerest reliability of Toval seore = .68 (p ¢
.01,

82 (RZ2EQ&F) REAH
MRRXRERFKERRBAS - EUREEIEIINHE
SREBBEARBHAE ZHE - LURHEE

TINBEF I FEBIRA -
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RESULT
:ment of Emotional Intelligence
= Onz-way between-subject (T6-IT vs. C6) ANCOVAS on the pastrest scones of the
three ETS-CPr subscoles, With the pretest scones o3 the covarlate, Indicated hat, ot
the end of fifth grade, children In I6-IT were rated by guandions to have higher AEE
(F[1, 117] = 4.065, p = 046, n7 = 034}, ond higher RE (F[1, 117) = 8.302, p =
005, 1t = 066} than these in C6. suggesting the pesitive effect of HVA'S program
Family the Effect of HVA's Program
Table 1 egression ot of Emotional
Completion of the First Two Themes of HVA's SEL Program
Improwement in Subscales of Ematioral Drreligence (ET)
(Postrest seare - Pretest Sears)

after the

(el Regulstion af Emation  Urifzatien of Emction
Expreznon of Enatian
(a8
Prediciors e 0 2 5 b

step 1 I R 19

Frefest Score 0516 el 04467
Sten 2 o7t 1227 o

Score af Seanty 0 081 o139 a.120

Permizarve Pararting 0308 o 235 a.102

Authcetarian Paneming 0073 0016 -a0m

Authoesramve Porenting 0166 o156 0,146
Step3 o6t 008 18

Bretest x Semrlty 0097 n.0te 0.123

Protust ¢ Parmissive Parenting -0.0me o3 .5

Frerest x Awtharitarian Paraming 0.308 0.025 -0.87

Frerest ¢ Awthoritative Parerting 103 -0.638

o

Tite. The B coefficnts of oo i ol Firet everrg e L ars reperied

S+ 900 p e 0L 4 OB

Figure 1. The interaction between pretest
score of AEE and guardions” outhoritative
parenting on fifth graders’ improvement
in AEE having received the first two
themes of HYA's SEL curricul

» The lower the scones in AEE at the
start of the fifth grade predicted
larger improvement after the
intervertion, especially for children
receiving higher aufherifafive
pareniing (p= -0.231, pe.001: Figure
1.

= Autharitative parenting alsa pesitively
predicred langer Improvement In RE
and UE ofter fwo semesters of
invervention.

# Beth children's felt security and
guardians’ permissive porenting played
a pasitive role in the improvement af
RE ofter the intervention.

DISCUSSION

# With the continuous increases in the number of students receiving HYA's program,
rigorous research Testing its inbervention effest Is urgently needed.

 This study documented the positive =ffect of HYA's SEL curricula and indicated the
impertant role of family in the effectivencss of the program.
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This study was spomsored by the Mimstry of

Yngw‘ u, lu‘-u‘lzv Chen-Yu Lin®, Tai-Chuan Chang’, Li-Jung Yang’, Huei- Twrchen' Yuan-Jung Wang®
th [THVEEA),

In the school year of 2018-2019, more than 77,000 children took the SEL
curricula designed by the Taiwan Village Emoti As-
sociation (THVEEA) for upper-grade (<

owver 535,000 children hfmmuhmm.m
from 2004 to 2019.

Positive feedbacks from teachers and parents may be one reason why in-
creasingly more schools are willing to release eight hours of class sessions
each semester for THVEEA's SEL programs.

based

rch that valuate the effect of each of
the four particular programs in THVEEA's SEL curricula as well as infor-
‘mation of how children with different initial states of adjustment react to
the programs are urgently needed.

For a more of the and the content of
THVEEA's SEL program, please refer to Lin, Lay, Ui, Yang, & Chen (2019) and
Cheng, Lay, Lin, Li, Chang, Yang, Chen, & Wang (2019) in this poster ses-
son.

SELF-CONCEPT & SELF-WORTH is the 2nd theme of THVEEA’s SEL program,
in the second of 5th grade.

P S 2 S = —— |

This study was to examine whether children with high, medium, and low
initial level of self- before the of the SELF-
CONCEPT & SELF-WORTH i L diffe in
their growth trajectory across the two pre-intervention and two post-
intervention time points.

The curriculum of “1 am truly a nice
kid!” focuses on helping children
accept their own physical idiosyn-
crasy and temperament, under
stand different social roles that
one may take in social contexts,
and reflect on their future seif.

Differential SEL Effect for Children with Diverse Initial States: I.
The Self-Concept Curriculum Designed by Taiwan Happiness Village

TRE, TARNHNERNER (—)

Srv-(lw Technelogy. Temwan. ROC. te Keng-Ling Lay (MOST

1. Children who have received THVEEA's SEL program of SELF-

CONCEPT & SELF-WORTH would demonstrate an upward de
| trend of self-perception and reveal higher

scores in self-perception compared to those in the control

group.
2. For children with diverse initial level (e.g., +1 S0, 0 5D, and-
1 5D) of self- the impact of

different, which would be revealed through ALT modﬂ&‘

3. Receiving the SEL curriculum may serve as a p-mubahon
factor. fore, we ized that the i and
control groups would have the same parameters concerning
latent growth trajectories, and their freely estimated auto-
regressive coefficients would be different.

Participants: 1018 fifth graders (female: 48 8%) in Taiwan
* Intervention Group: 910 students

* Control Group: 106 stucents

Instrument: Self-Perception Profile for Children (SPPC; Har-
ter, 1985). The Chinese version was translated by Lay (2016).

* 4&-Point Scale

v ey
et Tae

e

* Six 6-item Subscales: (1) Scholastic Competence; (2) Social
Competence; (3) Athletic Competence; (4) Physical Appear-
ance; (5) Behavioral Conduct; (6) Global Self-Worth

* Internal Consistency Reliabilities (Cronbach’s as): 692

to .829.
* Test-Retest Reliabilities: .63 to .87 (all ps < .01).
Procedure:
SPPC-C was administered to children six months before
, immediately before , immediately after
, and six months after the implementation of
the curriculum.
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Model Testing:

* Multi-group autoregressive latent trajectory (ALT) modeiling
(Bollen & Curran, 2004; Jéreskog, 1971) was conducted. The
means of self-perception at each wave were estimated for chil-
dren with high (+1 5D), medium (0 5D), and low (-1 SD) initial
SPPC scores for both the intervention and the control groups.

* Next, the such as slopes and esti-
mated mean differences were examined by Wald Tests.

Social Competerce

4
iy

Global Seif - Worth

% Even after 6 months of the implementation of the SEL program
of SELF-CONCEPT & SELF-WORTH, children in the intervention
group still showed better self of social
competence and behavioral conduct and slightly better global
self-worth than those in the control group.

#* Moreover, the benefits were applied to children with different
initial levels of self-perception.
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SEL Programs Offered by THVEEA

« The social and emotional learning (SEL) program offered by the

Taiwan Village Emotion {THVEEA)
Is a school-based curriculum with strong emphasis on community
partnership aiming at P

competence.

« The curricula offered for preadolescents consist of four themes.
Each theme comprises eight hours of class sessions that are dis-
persed over one semester.

Thse of e oo
o eme
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+ For a more thorough introduction of the operation of THVEEA's
SEL program, please refer to Lin, Lay, Li, Yang, Chen (2019) in this
poster session.

. based research that

evaluate the impact

of each of the four particular programs in THVEEA's SEL curricula
as well as information of how chilcren with different initial states
of adjustment react to the programs are urgently needed.
Evaluating the Effect of the Program for
Improving Children’s Communication Skills
« COMMUNICATION SKILLS isthe 3rd | | s
theme of THVEEA's SEL program, nor - &
mally implemented in the fall semes- -
ter of 6th grace. ]|

*
g

The curriculum of “We can both do
well!” provides a framework for chil-
dren to understand their own and to
respect others’ propensities of com- 0
munication styles and offers strategies to improve one”: suyrmwl
cation skills.

« This study was to examine whether children with high and low ini
tial level of maladjustment in peer interaction before the imple-
mentation of the COMMUNICATION SKILLS curriculum demon-
strate individual differences in their growth trajectory of adjust-
ment across the two pre-intervention and two post-intervention
time points.

Village Association
AEIFEHERERERA " EBEEBERE ) ZHNRIIBEREEC) :
B ARG RENER TG

Differential SEL Effect for Children with Diverse Initial States: o4
Il. The Communication-Skill Curriculum Desngned by Taiwan Happiness Village Association -

Che Cheng', Keng-Ling Lay’, Chen-Yu Lin’, Yingying Li’, Tai-Chuan Chang’, u—Jw‘Vm“ Huei-Tsyr Chen’, w-rlur‘m
WMM‘WNWVWMM!@MMWU

" Mty

¢ Science and Techwelog, man, ROC, to Keng-Ling Lay (W 08

Hypotheses

1. Children who have received THVEEA's SEL program of COMMU-
NICATION SKILLS would demonstrate an downward developmen-
tal trend of MALADJUSTMENT IN PEER INTERACTION and reveal
better adjustment compared to those in the control group.

2. For children with diverse initial level (e.g., +1 S0 and -1 5D) of ad-
justment in peer interaction, the impact of intervention may be
different, which would be revealed through ALT

). 'Nmuhnunwumq b+ 4

n

Statistical Analyses o4

Model Testing: i
« Multi-Group Autoregressive Latent Trajectory (ALT) Modelling (Bollen &  ,*
Curran, 2004; Joreskog, 1971) was conducted. 44

« The means of the adjustment scores for each indicator at each wave were ¢
estimated for children with high (+1 5D} and low (-1 SD) initial maladjust- *

3. Receiving the SEL curriculum may serve as a perturbation factor.
Therefore, we hypothesized that the intervention and control
8roups would have the same parameters concerning latent
growth trajectories, and their freely estimated autoregressive co-
efficients would be different.

Method

Participants: 1019 fifth graders (female: 50.2%) in Taiwan
«Intervention Group: 913 students
+Control Group: 106 students
Instrument: Peer Interaction Adjustment Scale (Lay, 2016)
« Self-Report Six-Point Likert Scale
«Seven Subscales: (1)Friendship, {2) Social Skills, (3) Popularity,
(4) Proactive Aggr , (5) Reactive . (6) Victimiza-
tion, (7) Loneliness. Four items in each subscale.
(Factor-analyses indicated (4) and (S) belong to the same factor of
Aggression-Tendency)
« Internal Consistency Refiabilities (Cronbach’s as): .54 to .83.
» Test-Retest Reliabilities: .42 to .81 (all ps < .05)
Procedure
The Peer Scale was to chil-
dren 12 months before (Wave 1), immediately before (Wave2), im-
mediately after (Wave 3), and six months after (Wave 4) the imple-
mentation of the curriculum.
[
-
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ment scores for both the intervention group and the control group. -
.
« Next, the parameters such as b slopes and esti mean .
were by Wald Tests. 4
.
.
Results and Discussion b

After the implementation of the curriculum, aside from the subscale of 4
victimization, the levels of aggression-tendency along with other indica- ¢
tors in the intervention group were not significantly better than those in .

the control group. .
- . .
Victimization o
s 44
.
.
v = =1 28 o
== - - 4
3] 4

After the intervention, the initially self-reported highly victimized chil- .
dren’s victimization tendency stayed flat while the score in the highly vic- .
timized control group kept significantly elevating, indicating an immediate
buffering effect for high-risk children of the program. -«

The above results indicated the domain-specific intervention effect of >4
THVEEA's COMMUNICATION SKILLS curriculum. Although most prior in- .
tervention programs yielded no significant effect on elimnating self- .
reported victimization (Cook, Williams, Guerra, Kim, & Sadek, 2010}, the  °
positive and relatively long-term effect of this curriculum on this particular ¥
peer adjustment domain revealed a realistic prospect to be looked for- 4
ward to in circumventing school victimization. .
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